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Rationale .“-Learning, vicariously, through reading is an asset 
to everyone's life, Educable mentally retarded individuals are taught 
to read in order that they too may benefit from the vicarious experiences 
derived through this media. However, if educahle retardates are to profit 
from the knowledge contained within textbooks, a great deal will depend up¬ 
on the nature of the textbooks, the need of the retardate, and the relation¬ 
ship between this nature and need. Ideally, textbooks for educable mental¬ 
ly retarded adolescents should be designed so that they are comprehensible 
to the retarded reader, provide a congruent level of interest, and contain 
the type of subject matter that will be useful to the student's social and 
vocational adjustment within society. Realistically, however, very few 
authors have written textbooks with the intent to stimulate, motivate, or 
educate the mentally retarded reader, 
Hiskey, in his efforts to organize a bibliography of books for the 
mentally retarded child, has commented on the difficulty teachers of 
educable mentally retarded children have in providing materials which are 
within the interest level of these individuals and, yet, are not so diffi¬ 
cult in vocabulary or ideas as to discourage reading. ■*" A teacher of the 
educable mentally retarded adolescent seeking a textbook will probably not 
find one designed specifically for the nature and needs of her particular 
Ï 
Marshall Hiskey, Books for Slow Readers (Nebraska: University of 
Nebraska Press, 1964), p, 5« 
1 
2 
class. Therefore, she may substitute and select a text from the textbooks 
which are available to her. Herein lies the danger. 
The most sensible substitution for a teacher of a high school educable 
mentally retarded class to make is that of obtaining a textbook which is 
equivalent to the mental age of the child concerned. If the child is chrono¬ 
logically age fifteen, but has a mental age of eight, then a textbook of an 
eight year old is usually selected. This practice of obtaining books in 
accordance with the child's mental age incorporates the assumption that the 
nature of the educable mentally retarded child on a high school level is 
equivalent to that of a normal child on the elementary level, if both child¬ 
ren have the same mental age. The writer believes that even though the 
educable mentally retarded adolescent may have an intellectual capacity 
equivalent to a normal child on the elementary level, the difference in 
chronological age indicates a difference in the needs of the retarded child. 
Particularly true in the realm of interest, retarded adolescents are more 
similar to their chronological age group than they are to their mental age 
counterparts."1. Space suggests that a child's interest is the most signifi¬ 
cant single influence upon his attitude toward reading.2 Therefore, if re¬ 
tarded adolescents are interested in much the same things that interest their 
chronological age group, and if interest plays such a significant role in 
reading, then retarded pupils should have textbooks which have low readi- 
bility levels and high interest contents. In addition to this, textbooks 
for adolescent retardates should contain the type of subject matter that 
^Christine Ingram. Education of the Slow Learning Child (New York: 
The Ronald Press, i960), p. 40. 
2 
George D. Spache, Good Reading for Poor Readers (Illinois: Garrard 
Publishing Company, 1962), pp. 1-5. 
3 
will prepare the retardates for vocational endeavor* 
Evolution of the problem*—The problem of obtaining textbooks which 
are in accordance with the nature and needs of the mentally retarded came 
to the attention of the writer during a period of internship at a high 
school in a metropolitan area. Since February, 1966, the writer has been 
educationally enriched by association with educable mentally retarded stu¬ 
dents in their classroom setting. She observed the atteqpts of these pupils 
to digest subject matter which was taken from textbooks that the writer 
believed to be beyond the nature and needs of educable mentally retarded 
adolescents. 
Contributions to educational knowledge.—The writer hopes that this 
study may provide a clearer understanding of the need for unique textbooks 
for the mentally retarded adolescent and stimulate individuals concerned 
with the education of retardates to seek and use those textbooks which 
have been specifically designed for the mentally retarded pupil. 
Statement of the problem.—The problem of this study was to ascertain 
the extent to which the contents of certain social studies textbooks used 
in classes for educable mentally retarded students meet the nature and needs 
of the educable mentally retarded adolescent. 
Purpose of the study.—The specific purpose of this study was to deter¬ 
mine the extent to which the readibility level, interest content, and sub¬ 
ject matter of certain social studies textbooks meet the intellectual, 
social, and occupational nature and needs of the educable mentally retarded 
adolescent. 
The major limitations of the study.—This study is limited to the 
writer's ability to analyze and describe the literature regarding the na- 
k 
ture, needs, and interest level of educable mentally retarded adolescents. 
A thorough analysis of the intellectual, social, and occupational nature 
of the educahle mentally retarded adolescent is beyond the realm of this 
study. Consequently, these areas are analyzed in the thesis to the extent 
to which they may be used to establish criteria for the evaluation of the 
social studies textbooks. The number of textbooks involved in this study 
was limited to those used in classes for the educable mentally retarded 
pupils at Price High School. The survey of literature which concerns the 
nature and needs of the educable mentally retarded adolescent was primarily 
limited to the recent articles and books by such writers in the field of 
Mental Retardation as Rothstein, Kirk, Ingram, Erickson, and Sniff. 
Description of materials.—The materials which were used in this study 
were the following social studies textbooks: 
Hanna, Paul R. and Kohn, Clide F. Cross-Country 
Muzzey, David S. Our Country^ History 
Method of research.—The Descriptive-Survey Method of reaearch, utili¬ 
zing the specific technique of content analysis was employed in this study. 
Definition of terms.—For the sake of clarity and uniformity in termi¬ 
nology, the following definitions were proposed: 
1. An educable mentally retarded adolescent is one with an IQ 
between 50 and 75» an approximate mental age between 6 and l4 
years and a chronological age between 13 and 19. The term 
"educable" indicates that this retardate can be taught the 
social, academic, and vocational skills that would enable 
him to become self-supporting.-1- 
William Cruickshank and Orville Johnson, The Education of Exceptional 
Children and Youth (New Jersey: Prentice-Hall Inc., 1958), p. 5. 
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2. Nature is defined by Webster as the essential character of 
a thing, quality, or quantities that makes something what 
it is. 
Research procedure.—The procedural steps that were taken in the 
collection, analysis, interpretation, and. presentation of the data are the 
following: 
1. The literature concerning the nature and needs of the educable 
mentally retarded adolescent has been gathered, interpreted, 
and presented in the thesis; the criteria, resulting from 
this particular survey of literature has been established 
in the form of a checklist. 
2. A description of the subject matter and interest level of the 
textbooks has been presented in the thesis. 
3. On the basis of the Dale-Chall Readibility Formula the readi- 
bility level of the textbooks has been determined and presented 
in the thesis. 
4. The findings, conclusions, implications, and recommendations 
derived from the analysis and interpretation of the data has 
been presented in the thesis. 
Locale and period of the study.--This study took place at Atlanta 
University during the latter part of the second semester and summer session 
of 1966. 
Survey of related literature.—Educators, in developing curricula and 
educational materials, take many factors into consideration in attempts to 
meet the needs of the mentally retarded child. Some educators select mental 
age as the most important single factor underlying achievement and education 
al prognosis.2 
Noah Webster, Webster1 s New World Dictionary of the American 
Langaage (New York: World Publishing Co., i960), p. 978. 
2 
Marion Erickson, The Mentally Retarded Child in the Classroom 
(Michigan: The MacMillan Co., 1965), p. 50. 
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For example, Erickson states that in program planning one should 
recognize that the retarded child approximates the physical development 
of his chronological age and the intellectual, emotional, and interest 
level of his mental age.1 In accordance with this point of view, a few 
educators assume that, since a retardate approximates the intellectual, 
emotional capacity, and interest level of a normal child of the same 
mental age, curriculum materials, such as textbooks, are as adequate for 
the retardate as they are for his normal counterpart. Further analysis 
of the literature, however, raises some doubts about this generalization. 
Aldrich and Doll, in their study of the performance of retarded sub¬ 
jects in repetitively presented problem situations, found little relation- 
p 
ship between learning and mental age above two years. They suggested 
that motivation plays a prominent role in problem-solving situations 
which are repetitively presented. 
Cruickshank, in a study involving a breakdown of the components of 
the arithmetic process, indicated that normal subjects were significantly 
3 
superior to the retarded in certain abilities. 
1Tbid. 
2 
Carol Aldrich, and E. Doll, "Simple Conditioning as a Method of 
Studying Sensory Discrimination Among Idiots, " Journal of Genetic 
Psychology. V (March, 1931), **63-**67. 
3 
William Cruickshank, A Comparative Study of Psychological Factors 
Involved in the Responses of Mentally Retarded and Normal Boys to Prob¬ 
lems in Arithmetic" (Unpublished Ph.D. dissertation, Department of 
Special Education, University of Michigan, 1946), p. 48. 
7 
Merrill compared retarded subjects to norms for children in a stand¬ 
ardized population who had chronological ages comparable to the mental 
ages of the retarded.1 She found that in arithmetic, reading, and spel¬ 
ling there were no significant differences between the over all scores 
obtained by the two groups. 
Thompson and Margaret, in analyzing the performance of normal and 
retarded individuals on the items of the 1937 Revision of the Stanford 
Binet Scale, found that retarded individuals performed more adequately 
on tasks involving manual manipulation, than those requiring verbal 
responses.2 
Capablanco states that in other studies utilizing the standardized 
psychometric tests, retarded subjects surpassed their normal counterparts 
ins nonlanguage test, tests involving motor manipulation of materials 
and digit symbol-substitution tests.^ Conversely, normal subjects were 
superior in work association tests, picture word and sentence completion 
tests, tests requiring response to directions and tests of attention and 
memory. 
Capabianco has done a very recent and thorough study to point up 
the fact that curricula and educational materials based solely on mental 
age are inadequate.14' This study investigated certain aspects of the 
Ï “ 
Maud Merrill, On the Relation of Intelligence to Achievement in 
the Case of Mentally.Retarded Children, " Journal of Applied Psychology. 
IV (January, 1924), 2. 
’’ .2 
Clare Thompson and Ann Margaret, ''Differential Test Responses of 
Normal and Mental Defectives, " Journal, of Adnormal Psychology. VII 
(May, 1947), 285-293. 
^R. J. Capabianco, Readings on the Exceptional Child (New York: 
Appleton-Century Crofts, Inc., 1952), p.' 211. 
\bid. 
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reasoning process in normal and mentally retarded girls. The findings 
were "based upon the results obtained on the Sorting Test and the Dearborn 
Form Board. Hypothesis lb, that there would be no difference in perform¬ 
ance of the retarded and normal groups, was not accepted. The results 
of the Sorting Test indicated that chronological age had a more direct 
bearing on performance than mental age. This finding does not at all 
suggest that materials and curricula be based upon a retardate's chrono¬ 
logical age, but that they cannot be solely based upon his mental age. 
In direct contradiction to the practice of selecting textbooks for 
retarded adolescents, solely in accordance with mental age, Dunn emphati¬ 
cally states: 
Do not use traditional textbooks and workbooks. These 
are generally unsuitable for the retarded individual. The 
illustrations are often too childish, and too middle and upper- 
class oriented. The interest levels are below these older boys 
and girls. There is not enough repetition and drill. The ex¬ 
periences are not broken down into small enough steps.-1- 
In accordance with Dunn's point of view, Groelle conducted a read¬ 
ing survey of educable mentally retarded children and concluded that the 
production of more appropriate reading materials is necessary, in order 
to interest, excite, and intrigue the older mentally retarded pupil. In 
addition to improved reading materials retardates need daily prognosis 
in reading skills and preparations in social behavior for future demands. 
Groelle concluded in his study that special education personnel must pro¬ 
duce and publishers must publish this kind of material for the educable 
1 
Lloyd Dunn, Exceptional Children in the Schools (New York: Holt, 
Rinehart, and Winston, Inc., 1963)* P. 13-3. 
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mentally retarded child.^ 
McCaffrey defines a textbook as one which is to he used, not merely 
to he read hut to intrigue and inspire; not to dull hut to refine value 
choices; not to set a pattern of thought hut to show the excitement and 
order of process; not to present the devices that lead to a solution 
hut to delineate the discipline; not to present a collection of facts hut 
to open the doors to research, not to tell the whole story hut to challenge 
o 
the imagination. 
Chahle has evaluated social studies textbooks on the elementary 
level and contributes the following: 
Although many teachers across the country are doing a top- 
notch job of teaching social studies, there is still room for 
improvement. In the first place, many persons fail to understand 
goals or to consider them seriously in teaching. They agree to 
a statement of understanding, skills, and attributes, but con¬ 
tinue to teach as if all students should achieve at the same 
rate, learn equally well, and master clearly defined segments of 
subject matter.3 
Chable continues to say that teachers should teach in accordance with the 
goals that are set for their children. These goals are, of course, in 
lieu of the children's nature and needs and include congruent educational 
materials. 
M. C. Grocelle, "Some Results and Implications of Reading Survey 
Tests given to Educable Mentally Retarded Children." Jornal of Exceptional 
Children, XXXVII (April, 1961), 443-8. 
2 . . ~ 
Austin J. McCaffrey, "Help for Retarded Readers," Instructor 
Magazine. LXXIII (March, 1965), 50-67. 
3 
Alexander M. Chable, "Evaluating Elementary Social Studies 
Textbooks." Education. LXXXVI (January, 1966), 331-33. 
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Harris asserts that a teacher should consider positive motivation 
of paramount importance when working in the area of reading with the 
educable mentally retarded. He recommends that hooks which were pre¬ 
viously vised by these children he avoided and that reading materials he 
used which are both easy enough and interesting to older children.1 
Tremonti states that the reading program has to he geared to the 
students* rates of learning, intelligence and motivational levels. 
Methods are needed in the school that are based upon the best knowledge 
of how learning occurs.^ 
Grotberg states that the literature is replete with discussions of 
what a teacher should be and do, but very few of the suggestions or con¬ 
clusions are supported by research evidence.3 
Price states that the teacher’s role in textbook usage is most often 
more critical than the text itself. It is the responsibility of the teacher 
to know the children, the special interest, and abilities. Above all, 
it must be recognized that the text alone is not responsible for success 
or failure of children in any particular classroom. Price continues to 
state that in order for a text to be of greatest benefit, the teacher 
must exert good leadership. This statement places the primary responsi- 
^Albert Harris, "Help for Retarded Readers," Instructor Magazine. 
LXXTV (March, 1965), 85-109. 
2 
Joseph P. Tremonti, ’’Administrators Must Improve Reading Programs, ’’ 
Journal of Reading. IX (March, 1966), 234. 
^Edith H. Grotberg, "Learning Disabilities and Remediation in 
Disadvantaged Children, " Review of Educational Research XXXV (December, 
1965), 413-432. 
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bility iipon the teacher, however, the text must meet a certain standard 
in order to he useful to the teacher. Price also writes that the entire 
teaching profession is presently being assulted by criticism, particularly 
related to the quality of textbooks being used in the schools. He states 
that the most common criticisms originating from various sources of text¬ 
books being presently used are the following: 
1. Textbooks are dull, show little imagination, inspiration 
or romance. They possess little "blood and thunder" and have no 
reference to God or religion. There is no apparent heroism and 
the textbooks reflect little, if any, patriotism. 
2. Textbooks are superficial. 
3. Textbooks are too broad. They state only facts and 
there is no adequate treatment of any subject. 
h. Textbooks present an unrealistic picture of the world 
today. There is a tendency to view the world through rose- 
colored glasses. 
In addition to the above list, McCraffey states that criticisms 
of textbooks in recent years are that they do not present realistic 
pictures of human societies, they lack scholarly accuracy, their treat¬ 
ment of minorities is inadequate or incomplete, and they are too difficult 
2 
for some pupils to read. 
Jarolimek states that with growing realization of the importance of 
concept development for social studies understanding, careful attention 
to vocabulary is an important consideration in selecting a textbook. 
According to Jarolimek, a textbook weak in special vocabulary is usually 
weak in its content and concept development; one heavily packed with 
special social studies terms may be too difficult for students. Ideally, 
Robert D. Price, "Textbook Dilemma in Social Studies," The Social 
Studies, LVII (January, .1966), 21-26. 
2 
McCraffey, op. cit., p. 55. 
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the content of a textbook should strike a "balance somewhere between these 
two extremes.-1- Jarolimek and Price agree that their criticisms can justly 
be applied to some current textbooks but not all. There are many good 
social studies textbooks available to the teacher today, but all of them 
could be improved. 
For the proper selection of social studies textbooks Price recommends 
the following criteria: 
1. Appeal-good use of color, good quality paper with adequate 
spacing between lines of print. Wise use of illustrations, diagrams, 
and pictures. 
2. Interest-content should be as closely related to the children's 
interests as possible. A textbook which naturally appeals to child¬ 
ren's interests is a very valuable tool for any teacher. 
3. Difficulty level-the level of the text should be just 
difficult enough so that the average students in the class are 
challenged but not to the point of frustration. 
k. Realism- information contained in the textbook must have 
meaning to the student. The child generally shows interest in 
activities and books that have some common ground with his own 
experiences.2 
In regard to the kinds of reading material that sire favorable to child¬ 
ren, Huber found the following to be true in a study of the influence of 
intelligence upon children's reading choices: 
l. Marked preferences in different kinds of reading 
materials were shown by dull, average, and bright children. 
(These preferences reflected their intellectual differences.) 
2. A striking similarity exists in the choices of dull, 
average, and bright children for types of literature. (This 
result was a reflection of the similarity in interest among 
the children.) 
3. Dull children liked the selection of humor used less 
than did average and bright children, and the below average 
children liked the sections designated as "familiar experiences" 
more than did children of average or higher levels of intelligence. 
John Jarolimek, "Help for the Retarded Reader," Instructor Magazine. 
LXXTV (March, 1965), 1Q9“10. 
2 
Price, op. cit., p. 23. 
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Huber also says that patterns of interest for bright and. slow children 
of the same chronological age are much alike, but the resemblance is 
increased when the bright children are two or three years younger than 
the slow group.^ 
Deboer and Dallman believe that children are most likely to read 
with comprehension those materials which deal with topics of interest 
to them.2 They assert that some pupils are able to read stories at levels 
of reading difficulty far beyond their normal abilities, if the subject 
is one in which they are interested. 
According to Gates, factors which tend to decrease a child's interest 
in a story are (l) difficulty of materials, (2) moralizing in the story, 
and (3) adult humor. Factors which contribute most to interest are live¬ 
liness, conversation, humor from the child's point of view, suitability 
of materials that are within the range of the child's experiences, and 
a minimum in vocabulary difficulty and meaning. ^ 
Arbuthnot asserts that the selection of books for retarded child¬ 
ren should be based upon the needs and interest of the children rather 
than those of the adults who select them. She proposes that: 
If we are to find these treasures, the best books for 
children, we need standards for judging them. But two facts 
AM. Huber, Children's Interest in Poetry (Chicago: Rand McNally 
and Company, 1927), p. 87. 
2 
John Deboer and Martha Dallman, The Teaching of Reading (New York: 
Rand:McNally and Company, i960), p. 225. 
3 
V. Gates, "Intelligence as a Factor in Children's Reading Interest," 
The Reading Interest of Young People III (September, 1958), 23. 
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we need to keep constantly 'before us; (l) a book is a good book 
for children only when they enjoy it; (2) a hook is a poor book 
for children, even when adults rate it as a classic, if children 
are unable to read it or are bored by its content. In short, we 
must know hundreds of books in many fields and thèir virtures and 
limitations, but we must also know the children for whom they are 
intended-their interest and needs. 
Summary of related literature.—-Few studies*; if any, have been done 
as ascertained by the writer which contend that textbooks are being im¬ 
properly selected for the educable mentally retarded reader. However, 
studies are sparsely scattered throughout the literature which compare 
the learning ability, reading capacity, and motivation of the educable 
mentally retarded individual with those of a normal individual who has 
the same mental age. In addition to these studies, the related litera¬ 
ture concerned criteria for evaluating textbooks, the criticisms of 
todays textbooks, and the professional’s role in the proper selection 
of textbooks. The following are significant statements which further 
summarize this current survey of related literature: 
1. Merrill found that in arithmetic, reading and spelling that 
there were no significant differences between the over all 
scores obtained by educable mentally retarded children and 
normal children with the same mental age. 
2. Capabianco found that curricula and educational materials 
based solely on mental age were inadequate. 
3. Harris states that a teacher should consider positive 
motivation of paramount importance when working in the 
area of reading with the educable mentally retarded. 
He recommends that books which were previously used by 
these children be avoided and that reading materials be used 
which are both easy enough and interesting to older children. 
4. Price states that the most common criticisms originating from 
various sources of textbooks being presently used are dullness, 
May Arbuthnot, Children and Books (Chicago: Scott Foresman and 
Company, 1964), p. v. 
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superficiality, inadequate treatment of subject matter, and 
idealistic concepts. 
5. Appeal, interest, level of difficulty, and realism are the 
criteria Price recommends for the selection of social studies 
textbooks. 
6. Doboer and Dallman emphasized the factor of interest as being 
significant in the selection of textbooks for educable mentally 
retarded adolescents. 
7. According to Gates, factors which tend to decrease a child's 
interest in a story are adult humor, moralizing, and difficulty 
of subject matter. 
8. Factors which contribute most to interest are liveliness, 
conversation, suitability of materials that are within 
the range of the child's experiences, a minimum in vocabulary 
difficulty and meaning, and humor from the child's point of 
view. 
CHAPTER II 
THE NATURE AND NEEDS OF THE EDUCABLE MENTALLY RETARDED 
ADOLESCENT 
Introduction.—The characteristics of the educable mentally re¬ 
tarded individual have been established primarily in the disciplines 
of psychology, sociology, and education. In each discipline termini- 
nology delineating characteristics of the mentally retarded is 
different. Therefore, before setting forth the characteristics of the 
educable mentally retarded adolescent, certain clarifications must 
be made. 
The discipline of education is the frame of reference for dis¬ 
cussing the nature and needs of the educable mentally retarded 
adolescent. 
The following definition of mental retardation, issued by the 
American Association of Mental Deficiency, will be used in discussing 
the characteristics of the educable mentally retarded adolescent: 
Mental retardation refers to subaverage general in¬ 
tellectual functioning which originates during the develop¬ 
mental period and is associated with impairment in adaptive 
behavior.1 
In accordance with this definition, Herber contends that an individual 
qualifies as a mental retardate if his intellectual functioning is 
greater than one standard deviation below the mean of his chronological 
^The National Association for Retarded Children, Inc., Facts on 
Mental Retardation (New York: The National Association for Retarded 
Children, 1964), p. 3. 
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age group ana is accompaniea by one or more of the following impair¬ 
ments in adaptive behavior: (1) maturation, (2) learning, and (3) 
social adjustment.^ 
Maturation, in the sense that it refers to the rate of the 
sequential development of self-help skills occuring in early child¬ 
hood, is not within tne realm of this paper. However, maturation, 
as it is concerned with learning abilities and social development is 
very important to the analysis of the educable mentally retarded 
adolescent and will be considered. 
Most authors in the field of mental retardation have integrated 
the occupational adjustment of the educable mentally retarded in¬ 
dividual within the total area of social development. However, the 
writer has distinguished occupational adjustment from the total realm 
of social development in order to place vocational adjustment within 
the proper perspective of the thesis. Therefore, intellectual, 
social, and vocational factors are primarily considered in de¬ 
termining the nature and needs of the educable mentally retarded 
adolescent. 
The differences in characteristics, which will be found among the 
educable mentally retarded adolescent in the intellectual, social, and 
occupational aspects of his nature, must not be considered unique, 
for studies in areas of learning, social adjustment, and other types 
of behavior have failed to identify the mentally retarded as a group 
o 
possessing unique characteristics. In the longitudinal studies of 
^Jerome H. Rothstein, Mental Retardation (New York: Holt, Rei 
Rinehart, and Winston Co., 1964), p. 10. 
2 
Erickson, op. cit., p. 4. 
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child growth collected by the laboratory school and the University of 
Michigan, the unique character of individual growth pattern was 
1 
demonstrated. The date collected concerned physical traits, social 
maturity, learning ability, and educational achievement. This was 
plotted over a period of years and combined with medical, behavioral, 
and nurtural variations. The conclusion of this study was that for 
the mentally retarded pupils involved, measurements of physical traits, 
social maturity, and adjustment tended to be nearer to chronological 
age than did measurements of mental age. The general pattern of 
growth was, essentially, the same for retardates as for normal 
children, except in the area of intellect. In all areas, however, 
growth tended to be unified, but each individual had his own unique 
growth pattern. The findings of this study suggested that the 
organism as a whole response to change and development, and that all 
aspects of growth operate in the adjustment of the individual. In 
accordance with this conclusion, Cruickshank states: 
Mentally retarded individuals deviate from their normal 
counterparts primarily in the area of intellectual growth. 
Aside from the impact intellect may have in terms of growth 
and development, educable mentally retarded children appear, 
react, and grow in essentially the same way and at approximately 
the same rate as their normal associates.^ 
Therefore, the nature of mental retardation is one of degree rather 
than of a unique kind, and the differences in characteristics of the 
*F. K. Peterson, "The Education of Exceptional Children," Second 
Report of the Committee on Individual Growth Patterns, Forty-Ninth 
Yearbook of the National Society for the Study of Education, Part II 
(Chicago, 111.: University of Chicago Press, 1950), pp. 66-72. 
^William Cruickshank and Orville Johnson, The Education of 
Exceptional Children and Youth (New Jersey: Prentice-Hall, Inc., 
1958), p. 27. 
19 
educable mentally retarded individual should not be considered unique 
or far removed from those of normal children. 
The intellectual nature of the educable mentally retarded 
adolescent.--The intellectual nature of the educable mentally retarded 
adolescent is his primary source of difficulty. Impairment in this 
area determines how and to what extent an individual will perceive, 
relate, and Interact with his environment. The basic divisions of 
the intellectual nature of the educable mentally retarded adolescent 
which concern educators most are: (1) the intelligence of the 
adolescent, (2) the psychological aspects of the adolescent, and (3) 
the adolescent's learning disabilities. 
The intelligence of the educable mentally retarded pupil.—An 
educable mentally retarded adolescent has an IQ which ranges from 
50 to 75. The intelligence of the educable mentally retarded pupil 
approximates one-half to three-fourths that of the average adolescent.^ 
Thus, an educable mentally retarded adolescent has one-half to three- 
fourths the capacity to associate ideas, reason, and make generaliza¬ 
tions. 
Although intelligence may be the most important single factor in 
the retardate's intellectual nature, physical development, conditions 
of health, school attendances personality make-up and social maturity 
are also operative. An educable retardate can positively or negatively 
alter his performance to an extent. Therefore, the intelligence 
quotient, which is the child's verbal or nonverbal response to an 
Ï 
Samuel A. Kirk, Educating Exceptional Children (Boston: Houghton 
Mifflin Co., 1962), pp. 105-11. 
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intelligence test, should not be taken literally, nor should IQ be the 
Psychological aspects of the educable retarded pupil.—The 
psychological aspects of the educable mentally retarded pupil are the 
same as those found in other children. The mentally retarded adoles¬ 
cent requires and seeks love, security, recognition, and a sense of 
standards in intelligence or adaptive behavior, he may be ridiculed 
by his peers and rejected by society. Therefore, educators should 
assist him in identifying with normal groups, and enhancing his feelings 
of security and acceptance. 
Learning disabilities of the educable mentally retarded.pupil.~ 
Educable mentally retarded adolescents learn in much the same way as 
do normal adolescents, through experience. However, the educable 
mentally retarded adolescent learns less, slower, and on a lower in- 
3 
tellectual level than do normal adolescents. In the course of 
learning, retarded pupils apply, like other children, the processes of 
imiation, reasoning, and generalization; to the degree that they can, 
they also require concepts and develop values for living.^ Generally, 
the first clue of an impairment in a child's intellect occurs in the 
area of learning, for many children are not identified as mentally 
^Christine P. Ingram, Education of the Slow Learning Child 
(New York: The Ronald Press Co., 1960), pp. 7-16. 
2 
Rothstein, OP. cit.. p. 207. 
only measure of predicting a retarded pupil's academic behavior.* 
o 




retarded until they reach school age and encounter problems in the 
learning situation. The learning problems, which result from the limited 
mental ability of retarded pupils, involve over-simplification of con¬ 
cepts, limited ability in generalization, short memory and attention 
spans, limitations in incidental learning, and retarded language develop¬ 
ment.* 
The over-simplification of concepts is an intellectual characteristic 
attributed to the educable mentally retarded adolescent. Retarded 
pupils generally function on a concrete level. Over-simplification of 
concepts refers to the adolescent's inability to comprehend a total 
concept. He may respond to each part separately or be unable to respond 
2 
to those ideas which demand response. The retarded pupil may under¬ 
stand the meaning of individual words in a sentence without being able 
to grasp the central idea of the total sentence. 
Limited ability in making generalizations is an intellectual dis¬ 
ability among the educable mentally retarded. The more abstract the 
principle to be generalized, the more difficulty the retarded individual 
will encounter. In social situations, an educable mentally retarded 
adolescent may learn the rules governing behavior but be unable to 
generalize and transfer these principles into his daily behavior."* 
Short memory and attention spans are intellectual disabilities 
of the educable mentally retarded adolescent. These characteristics 
are relative to the memory and attention spansmof normal children, as 




Erickson, op. cit.. p. 20. 
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teachers perceive them to be. The degree to which the retardate will re¬ 
member and pay attention, depends on his interest and comprehensibility 
of the subject. Research indicates that if the child does not under- 
1 
stand the subject, frustration occurs, and the child becomes inattentive. 
Also, subjects which are overlearned, rather than just learned, will be 
remembered longer. 
Incidental learning is that which is in accordance with the central 
theme being taught but does not involve the central theme directly; it 
may be significant or insignificant. However, the educable mentally 
retarded adolescent will learn something about the central theme, but 
very little, if anything, incidental to it. Limited incidental learning 
2 
is characteristic of the educable mentally retarded adolescent. 
Retarded pupils are markedly impaired in language development. In 
language ability the educable mentally retarded adolescent approximates 
a level of consistent with his mental age. This is true of the child's 
ability to produce language and of the quality of the language that he 
produces.^ 
In regard to the individual's ability to read the written language, 
the reading ability of the educable mentally retarded adult does not 
4 
exceed the fourth or fifth grade level. 
The Intellectual Needs of the Educable 
Mentally Retarded Adolescent 
Roth8tein, op. cit., p. 225. 
2Ibid., p. 227. 
3 
Rothstein, loc. cit. 
4 
Ingram, op. cit.. p. 303. 
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The following intellectual needs have been derived from the 
previous analysis of the intellectual nature of the educable mentally 
retarded adolescent. 
Needs based upon the intelligence of the educable mentally re¬ 
tarded adolescent.—In accordance with the retardate's inferior in¬ 
tellect, the educable mentally retarded adolescent needs the following: 
1. Special instructional materials geared to his rate 
of development. 
2. Systematic instruction; step-by-step instruction, com¬ 
patible with the individual's development and ability to 
master the material. 
3. Individualized instruction; the selection and adaptation 
of instructional materials for the individual's achieve¬ 
ment level and instruction directly related to the 
individual's particular strengths and weaknesses. 
4. Knowledge of the tool subjects; basic reading, numbers, 
and English. 
Psychological needs of the educable mentally retarded adolescent.— 
psychologically the educable mentally retarded adolescent needs much 
the same as any other individual. These needs are as follows: 
1. The need for successful experiences. 
2. The need for praise and acceptance. 
3. The need for love, security, and recognition. 
4. The need for identity, personal value and worth. 
Learning needs of the educable retarded adolescent.--In order to 
improve the individual's deficiency in the area of learning, the educable 
mentally retarded adolescent needs the following: 
1. Educational materials and instruction based upon concrete 
ideas. 
2. Educational materials and instruction which relate learning 
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experiences to the adolescent's interest and experiences. 
3. Educational materials and instruction which do not 
emphasize incidental learning. 
4. Educational materials and instruction which are meaning¬ 
ful to the retardate. 
5. Educational materials âhd instruction which are based 
upon low vocabulary content and high interest levels. 
The Social Nature of the Educable Mentally 
Retarded Adolescent 
The slower the mental development of the educable mentally re¬ 
tarded adolescent tends to limit his capacity to understand and to 
participate in the experiences of his chronological age group. The 
retarded adolescent has less ability to learn from experience, to 
understand the elements of a complex situation, to forsee consequences, 
and to form judgments than has the average adolescent.1 However, the 
'• ‘ - • L V?.^ »-Y i* \ « v 
intellect of the educable mentally retarded adolescent is not so im¬ 
paired that he is unaware of himself or his environment. On the 
contrary, the educable mentally retarded adolescent undergoes the same 
physical and social changes that are common to his normal peers. These 
adolescents, as well as their normal counterparts, are interested in 
social experiences that involve home and community activities, friend¬ 
ships, the opposite sex, and in being accepted by and a part of 
desirable groups.2 
There are no basic social traits which differentiate the educable 
mentally retarded individual from his average counterpart. The 
1Ingram, op cit., p. 45. 
2Ibid.. p. 63. 
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characteristics which are associated with the social nature of the 
educable mentally retarded child may stem from inherent weaknesses 
within the child or may be the result of his cultural and emotional 
environment. Therefore, it is difficult to ascertain whether an 
educable mentally retarded individual's behavior is a part of a 
syndrome of mental retardation or a conditioned response. Consequently, 
social adjustment is always evaluated in terms of the degree to which 
the individual meets the standards of personal independence and 
social responsibility expected of his chronological age group, rather 
than the degree to which the retardate fits into a scheme of general 
characteristics.^ Traits, which encompass the social nature of the 
educable mentally retarded individual, should not be applied to any 
specific retardate, for a single retarded adolescent is not likely 
to possess all of than. 
The following characteristics, which relfect the nature of the 
educable mentally retarded adolescent have been classified into two 
categories; (1) primary characteristics, which are litesally built 
into the child and influence certain types of behavior within the 
educable mentally retarded adolescent, and (2) secondary characteristics, 
which are manifested by the adolescent's interaction with his physical 
and social environment. 
Primary characteristics - Educable mentally retarded adolescents 
do not easily perform acts which merit success and reward. As a result 
of inferior intellect, they seem to be prone to mistakes and even 
^Rothstein, op. cit., p. 92. 
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failure. By the time this retardate reaches adolescent, he has been 
exposed to a great deal of frustration and anxiety regarding his 
abilities. He feels generally inadequate, lacks self-confidence, and 
attempts to avoid those situations which threaten to end in frustration 
or failure. Consequently, the primary characteristics of the educable 
mentally retarded adolescent are as follows: 
1. A poor self-concept 
2. Hyperactive and aggressive tendencies 
3. A low tolerance for frustration 
4. A greater need of praise and attention 
Secondary characteristics - In regard to the educable mentally 
retarded adolescent's interaction with his environment, the following 
secondary characteristics are manifested: 
1. The educable mentally retarded adolescent is more likely 
to live in a lower socio-economic environment. 
2. The social values and attitudes of the educable mental re¬ 
tardate are like those of their normal counterparts and 
correspond to home and neighborhood. 
3. The retardate is somewhat active in the community; engaged 
in after school jobs in the home and in his environ¬ 
ment, however, less interest is shown in organizations and 
clubs. During this stage of adolescence, gangs or group 
dummies develop among boys. 
4. The retarded adolescent does not accept the limitations 
imposed upon him by adults, as he once did at an earlier 
age. This reflects a desire to be independent. 
5. Retarded adolescents frequently associate with normal 
children who are younger than they are, or with other re¬ 
tardates. 
6. The retarded adolescent will have the ordinary human 
emotions but may react with social misbehavior because he 
is unable to compete on an equal basis with normal children. 
(This is especially true of retardates who are not exposed 
to special classes.) 
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7. In a new or unaccustomed social situation, the educable 
retarded adolescent is limited in making an adequate 
social adjustment. 
8. The éducable mentally retarded adolescent is interested 
in the same social experiences which interest his normal 
counterpart. 
The Social Needs of the Educable Mentally 
Retarded Adolescent 
The following social needs have been derived from the previous 
analysis of the social nature of the educable mentally retarded 
adolescent. 
Primary characteristics - In the area of primary characteristics, 
the educable mentally retarded adolescent needs to learn the following: 
1. Self-confidence; knowledge of his limitations, but an 
appreciation of that which he can do and respect for 
himself as a human being. 
2. Self-control; needs to learn to control his emotions and 
the methods of replacing aggressiveness with socially 
acceptable means of adjusting to frustration. 
Secondary characteristics - In the area of secondary characteristics, 
the educable mentally retarded adolescent needs to learn the following: 
1. Wholesome ways of being socially acceptable in order to 
develop satisfactory relationships with other adolescents 
and adults. 
2. Needs to know the importance of group participation. 
The Occupational Nature of the Educable Mentally 
_ Retarded Adolescent 
Occupational education is distinguished from vocational training 
in that occupational education is a program which is concerned with 
the general habits, attitudes, and skills that will assist a pupil 
in any vocation, rather than with specific training for specific trades 
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or vocations. This special program places a minimum value on the ac¬ 
quisition of academic work placement and successful adjustment in the 
community. 
Neither academic excellence nor the acquisition of facts is a 
goal for the teaching of the educable mentally retarded individual. 
At best, these individuals may be expected to reach an academic 
achievement level of from third to sixth grade by the age of sixteen. 
However, many educable mental retardates, with careful guidance and 
adequate training can do many tasks which will permit them to become 
self-sustaining adults.^ Studies of occupational adjustment have 
provided information concerning the importance of academic skills to 
vocational competence. The general conclusions were that academic 
requirements for employment generally did not exceed those of the 
regular fourth grade curriculum and many types of work required 
practically no academic skill. The social demands of employment, 
1 
however, required adequacy equivalent to that of other employees. 
Dinger did a study of former pupils from special classes for retardates 
and found that (1) intelligence was not a major criterion of job success, 
(2) that job success was related to desirable personal characteristics 
possessed by the retarded worker, and (3) that the retarded adults were 
employed on jobs which provided an income that enabled them to be 
3 
self-supporting. Similar studies have found that (1) the students IQ 
^William Sniff, A Curriculum for the Mentally Retarded Young Adult 
(Illinois: Bannerstone House, 1962), p. 5. 
2 
Erickson, op, cit., p. 47. 
3 
Jack Dinger, "Former Education of Retarded Pupils," Exceptional 
Children, XXVII (March, 1961), pp. 353-60. 
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was no predictor of success, for any IQ between forty and eighty was 
high enough not to interfere with employment, (2) the individuals who 
were in better health, well coordinated, and made the best appearances 
were able to secure employment, and (3) that neither the number of 
years in school nor academic success had any apparent effect upon 
employability.* In addition to this, Maes states: 
Behavioral patterns, not the degree of academic pro¬ 
ficiency, are the decisive attributes for the adjustment for 
the educable mentally retarded. The products which these 
young people have to sell employers are their personal 
attitudes and habits. These are their trade skills. 
Therefore, the occupational nature of the educable mentally re¬ 
tarded adolescent involves the following characteristics: 
1. The educable mentally retarded adolescent can learn to 
do unskilled and semi-skilled work at the adult level. 
2. The success of the educable mentally retarded adolescent 
in unskilled occupational tasks is generally related to 
personality, social, and interpersonal characteristics 
rather than to the ability to execute the task assigned. 
3. Employment records of the educable mentally retarded in¬ 
dividual show that approximately 80 per cent eventually 
adjust to occupations of an unskilled or semi-skilled 
nature and partially or totally support themselves. 
4. Laboring occupations for the males and housekeeping for 
the females constitute the majority of occupations among 
educable mentally retarded individuals. 
The Occupational Needs of the Educable Mentally 
Retarded Adolescent 
Educators should emphasize the development of attitudes, habits, 
1 
Wayne Maes, "Why Educate the Mentally Handicapped?," Education 




and skills for personal relationships and vocational success. Many 
types of behavior that will ordinarily be taken for granted among 
normal children cannot be assumed to be learned among retardates. If 
retardates are not taught, even the obvious will not be learned. 
Within the realm of social studies improper attitudes can be changed 
and interpersonal relationships improved. The following occupational 
needs have been derived from the previous analysis of the occupational 
nature of the educable mentally retarded adolescent. 
Interpersonal relationships - Interpersonal relationships concern 
the educable mentally retarded adolescent and his interaction with 
others. The retardate's need for interpersonal relationships are as 
follows: 
1. The need to develop mature relationships with 
adolescents of both sexes. 
2. The need to develop a masculine or femine social role. 
3. The need to develop preparation for marriage and family life. 
4. The need to establish the importance of good grooming. 
5. The need to develop socially responsible behavior. 
6. The need to develop a set of values as a guide to proper 
behavior. 
7. The need to develop the proper use of leisure time. 
8. The need to develop degrees of independence from parental 
guidance. 
Preparation for citizenship within the state.—The general de¬ 
lineation of knowledge which should be taught the educable mentally 
retarded adolescent in the area of social studies concerning the 
retardates relationship to his state are the following: 
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1. An understanding of local and state laws. 
2. An understanding of government on the local, state, and 
federal levels. 
3. An understanding of the responsibility, duties, and 
rights of a citizen. 
Preparation for citizenship within the country.--In order to 
adequately function as a citizen of the United States, the educable 
mentally retarded adolescent needs to be knowledgeable of the following: 
1. The meaning of a country and a general knowledge of 
what it encompasses. 
2. A basic knowledge of the merits and values of the United 
States in order to establish a patriotic attitude. 
3. A basic knowledge of geography; size and location of 
where the retardate is in regard to the rest of his 
country. 
Habits, attitudes, and skills for occupational success.--The 
educable mentally retarded adolescent needs to develop the following 
for occupational success: 
1. An understanding of the importance of doing any job well. 
2. An understanding of the importance of being on time for 
work. 
3. An understanding of the importance of getting along with 
fellow-workers. 
4. A respect for authority. 
5. An understanding of the importance of completing a task 
when starting it. 
6. An understanding of the significance of the family for the 
individuals involved and the conditions conducive to 
successful family living. 
7. An understanding of the importance of an attractive 
personal appearance. 
8. A realistic view of his abilities and the type of work 
he can do best. 
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9. An understanding of the importance of careful listening. 
. An understanding of the importance of following directions. 10 
CHAPTER III 
A DESCRIPTION OF THE SOCIAL STUDIES TEXTBOOKS 
Introduction.—There are two types of social studies textbooks 
which are generally used in the Atlanta Public Schools to teach 
educable mentally retarded adolescents. Representative of these two 
types of books are Cross-Country and Our Country's History. The 
primary purpose of describing these textbooks is to determine whether 
or not they, as representatives of many other social studies text¬ 
books used in the Atlanta Public Schools, are in accordance with the 
nature and needs of the educable mentally retarded adolescent. Con¬ 
sequently, after the description of the textbooks, a checklist will 
follow to compare the characteristics of the social studies textbooks 
with the nature and needs of the educable mentally retarded adolescent. 
"Cross-Country" 
The subject matter of the textbook.—The subject matter of the 
textbook Cross-Country consists of the following: (1) family and 
community living, (2) the governmental aspects of city, state, and 
country, and (3) simple geographical understandings.^ 
Family and community living are the foundations upon which the 
child is orientated throughout the textbook. A family, consisting of 
_ 
Paul Hanna and Clyde Kohn, Cross-Country (New York: Scott, 
Foresman, and Company, 1950), p. 3. 
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parents with two children, interact with each other and their environ¬ 
ment, The family is average or middle-class. Father is a radio broad¬ 
caster and Mother is a housewife. The children are ages nine and five 
and see their environment much the same as it is viewed by other normal 
nine year old children who will read the textbook. The readers of 
the textbook see geography, government, and social attitudes through 
the experiences of this family. The family moves about from city to 
city in the United States, and the reader is exposed to old experiences 
that are common in his own environment and new ones which are not 
(provided the reader is a middle-class child). The textbook was de¬ 
signed to create in the reader a greater awareness of what is around 
him, and exposure to family life situations was given to help the 
1 
child understand his place as a member of a family group. The know¬ 
ledge which the textbook exposes the reader to, concerning his community 
and immediate environment, is centered around people: What kind of 
houses do the people of a particular community live in? What kind of 
work do the people do? What games do they play? What kind of plants 
and animals do they have? What kind of community do they live in, 
farm, town, or city? Knowledge which concern social attitudes and 
skills are indirectly suggested in the text. The ordinary social ex¬ 
periences of the family, such as; being happy together through wholesome 
social interaction, personal care of one's body through baths, hair 
and teeth brushing, attitudes of safety and health, the importance of 
taking turns through cooperation, are integrated into the general 
Ï 
Hanna and Kohn, op. cit., p. 5. 
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framework of Cross-Country. 
The governmental and economic aspects of the text are communicated 
to the reader indirectly. The family moves to Washingron and learns of 
the government through environmental exposure (visits to the capitol, 
historical landmarks, etc.). Extensive knowledge of the national 
government was not undertaken in Cross-Country. However, enough in¬ 
formation was given to provide the following generalizations: 
1. Â nation is a group of people living in the same country 
which has a government of its own and makes it own laws. 
2. The United States is one of the many nations in the world. 
3. The United States has a capitol city called Washington, D. C. 
4. Laws and taxes for the nation are made in the capitol in 
Washington, D. C. by a group of men and women called the 
Congress. 
5. These people that make laws are elected by all the 
voters of the nation. 
6. Congress is only one part of the national government. 
7. Radio and newspapers give the people of the United States 
news of what Congress is doing. 
8. The president or leader of the people of the United States 
lives and works in Washington, D. C. in a government 
building called the White House. 
9. The president's job is to decide whether the laws which the 
Congress wants would make good laws for the nation and sign 
only those that he thinks are good. 
10. The people of the United States elect a president for the 
nation every four years. 
11. Newspaper reporters, radio announcers, and all the other 
people in the United States are free to say what they think. 
Geography, as peesented in Cross-Country, was considered the study 
of man-land relationships. In a very fundamental and simple manner, 
geographical principles of land, water, air, plants, animals, and 
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people were Integrated in story form within the textbook. Maps were 
used as tools to show size, shape, and color of land and water. (The 
maps in the textbook were very simply prepared and only symbolized 
land and water.) The basic five geographical aspects which were pre¬ 
sented throughout the textbook were the following: 
1. the solid part of the earth, including its continents, 
islands, mountains, plains, and valleys. 
2. the watery part of the earth, including oceans, lakes, 
streams, and also rain water, water from wells, dams, and 
faouets. 
3. the air, including air to breathe and fly through, a source 
of weather, hot air, cold air, dry and damp air, still and 
moving air, which determines weather and climate. 
4. all living things or the plans and animals of the earth 
from which food, clothing, and shelter is gotten. 
5. all of mankind, which was considered in terms of how men 
have organized themselves into groups of different kinds 
and different purposes. 
The interest content of the textbook.—Cross-Country was designed 
to interest a nine year old child with normal intelligence.* The text 
has the following attractive features that would appeal to a child: 
1. The academic principles of the textbook were integrated 
into short stories which involve narration and dialogue. 
2. The nine year old reader can identify himself and his 
experiences with the nine year old character in the 
textbook. 
3. Human activities, such as traveling, going to the beach, 
taking a bath, etc. were distributed throughout the text. 
4. Cross-Country displayed many detailed and exciting pictures. 
Some of which were in color but most of which were not. 
However, all of the pictures showed good facial features of 
the emotions on the characters that they represented. 
1 
Hanna and Kohn, loc. cit. 
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5. Action and humor were characteristics of each story 
involved in the textbook. 
The readibility level of the textbook.—The readibility level 
of Cross-Country was computed in Table 1, page 38, on the basis of 
the Dale Chall Readibility Formula* on page 38. The results of this 
computation indicate that the level of comprehensibility is fourth 
grade. This suggest that the vocabulary content requires a reading 
capacity of at least fourth grade, in order to adequately understand 
the content. 
"Our Country's History" 
The subject matter of the textbook.—The subject matter of the 
text, Our Country's History, is completely factual and realistic. 
Topics discussed in this textbook begin with the European background 
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of the United States and end with the challenges of the atomic age. 
Specifically, the subject matter is concerned with the following: 
1. The rebirth of civilization during the middle ages. 
2. A century of exploration which involves Christopher 
Columbus, Balboa, Magellan, and De Soto. 
3. The discovery, settlement, and independence of America. 
4. The growth and preservation of America, involving the war 
between the states. 
5. A united America with increased wealth and power, in¬ 
volving the reconstruction period, the industrial age, 
and the rising of the west. 
Ï 
Edgar Dale and Jeanne Chall, A Formula for Predicting Readibility. 
(Ohio: Ohio State University Press), p. 17. 
TABLE 1 
A WORK SHEET FOR THE SAMPLES TAKEN FROM THE TEXTBOOK, "CROSS-COUNTRY 
Publisher: Scott, Foresman, and Co. 
Date: 1950 
Page Bo. 6 
From "The.. 
To .. Life." 
Page No. 80 
From "On.. 
To ...City." 
Page No. 147 
From "our.. 
To ..workers." 
1. Number of words in sample 132 110 104 
2..Number of sentences in the sample 8 11 6 
3. Number of words not on Dale list 0 0 0 
4. Average sentence length 16 10 17 
5. Dale Score (divide 3 by 1, multiply by 100) 0 0 0 
6. Multiply average sentence length by .0496 .7936 .4960 .8432 
7. Multiply Dale score by .1579 0 0 0 
8. Add the constant 3.6365 3.6365 a.6365 3.6365 
9. Raw score (add 6, 7, and 8) 4.4301 4.1325 4.4797 
Average raw score of 3 samples 4.347 
Average corrected grade level 4th grade 
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6. America becomes a world power, involving the era of Theo¬ 
dore Roosevelt, Woodrow Wilson and the "New Freedom," and 
the United States and World War I. 
7. America returns to "normalcy," involving prosperity under 
Coolidge. 
8. America fights the depression at home and aggression abroad, 
involving the "New Deal, the depression, and World War II. 
9. America faces the challenges of the atomic age, involving 
the United Nations, and the Truman Administration. 
The content of Our Country*s History was designed to develop an under¬ 
standing of how and why the present came to be, to meet the daring man 
and women whose deeds have enriched our lives, to identify the reader 
with the institutions and beliefs which have made our nation great, to 
see with historical perspective our country's role in the world, and to 
perform with greater wisdom the responsibilities of democratic citizen¬ 
ship. *• 
Geographical principles were incidentally taught in the textbook. 
Very elaborate maps, which introduced several principles at once, were 
displayed in the textbook. Other features incidental to the central 
theme of the text were the duplications of the Declaration of Indepen¬ 
dence and the Constitution of the United States. Various pictures of 
historical events and people were abundant in the textbook. The pictures 
ranged from simple drawings to realistic photographs, involving the 
actual characters of the past. Many tables and short sketches were 
provided in Our Country's History in order to illustrate and simplify 
certain concepts. 
Ï 
David S. Muzzey, Our Country's History, (Boston: Ginn and Company, 
1961), p. ix. 
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The interest content of the textbook.—Our Country's History was 
not written with the assumption that children are naturally interested 
in the historical facts presented in the textbook but with the 
assumption that the interest of children in history will be won and 
developed.'*’ Consequently whether or not a child would be interested 
in this textbook would depend upon the nature of the child. Our 
Country's History is primarily academic. There is very little dialogue, 
except for quotations, and few experiences which can be said to be 
in direct relationship with those of an adolescent reader. The ex¬ 
periences in the textbook are those of famous adults rather than of 
young people. (This is to be expected.) The historical facts presented 
in the text are exciting in themselves. However, they are very 
academic and may not appeal to all readers. The historical events in 
Our Country's History are presented in narrative form. The narrator's 
cleverly described past events with an excellent choice of words that 
were capable of arousing the appropriate mental pictures within the 
mind of the reader. One of the most interesting features of the text 
concerned questions for review and thoughtful discussion which occur 
at the end of each chapter. Another section was called "Challenges 
Beyond the Text." Both of these additional features could be very 
appealing to a particular type of student. 
The readibility level of the textbook.--The readibility level of 
Our Country's History was computed in Table 2, page 41, on the basis 
of the Dale Chall Readibility Formula on page 41. The results of this 
Ï 
Muzzey, op. cit., p. 3. 
TABLE 2 
A WORK SHEET FOR THE SAMPLES TAKEN FROM "OUR COUNTRY* S HISTORY 





Page No. _____ 
From ''Various.. 
To .. state." 
Page No.   
From SfWhen 
To..Happiness. 
1. Number of words in sample 105 124 109 
2. Number of sentences in the sample 7 6 2 
3. Number of words not on Dale List l4 16 20 
4. Average sentence length 15 20 54 
5. Dale score (divide 3 by 1 x IDO) 13 12 18 
6. Multiply average sentence length by .0496 .7440 .9920 2.6784 
7. Multiplu Dale score by .1579 2.0527 1.8948 2.8422 
8. Add the constant 3.6365 3.6365 3.6365 3.6365 
9. Raw score (add 6, 7, and 8) 6.4332 6.4233 9.1571 
Average raw score of 3 samples ». 7.33 
Average corrected grade-level ■ 9th grade 
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computation indicate that the level of comprehensibility is ninth 
grade. This suggest that the vocabulary content requires a reading 
capacity of at least ninth grade, in order to adequately understand 
the content. 
A Checklist for Evaluating Textbooks 
The checklist which follows on pages 43-46, involves a list of 
questions which are based on the nature and needs of the educable 
mentally retarded adolescent. These questions are used to evaluate 
the textbooks concerned in this study, in order to determine the 
adequacy of the textbooks. The checklist also serves as a summary 
for this chapter in which the information, heretofore, can be more 
readily organized and visualized. 
A CHECKLIST FOR EVALUATING TEXTBOOKS 
Academic Aspects of the Text¬ 
books Based on Intellectual 
Nature and Needs 
* 
Text, 
1. Is the language of the text comprehensive to the 
retarded reader? 
2. Are the subjects of the text broken down into 
-concrete and simple ideas? 
3. Do the subjects of the text require the reader 
to think abstractly? 
4. Do the subjects of the text involve more than 25 
per cent incidental learning? 
5* Do the subjects of the text involve excessive 
facts which require a long or average memory 
span? 
t 
6. Are the subjects of the text greatly concerned 
with historical knowledge? 
7» Do the subjects of the text require conclusions 
that are not directly obvious to the reader? 
8. Could a retarded adolescent read the textbook 
with some understanding without the constant 
supervision of a teacher? 
9. Does the textbook present a repetition of 
important ideas in many different ways? 
10, Are the facts and principles presented in a 
step by step sequence throughout the textbook? 
31. Are adequate and ample examples given in the 
textbook? 
Interest Content of the Textbook 
Based on Social Nature and Need 
1. Are the subjects of the text related to the 











2. Do the subjects of the text allow the retarded 
adolescent to identify with others of normal 
intelligence? 
t 
3. Are the subjects of the text presented in 
fictional form? 
4. Are the subjects presented in story form? 
5. Are social values and attitudes directly or 
indirectly suggested in the textbook? 
6. Are wholesome group situations of vaiious 
types presented in the textbook? 
7. Are there an abundance of pictures in the 
textbook which illustrate the subjects? 
8. Are the pictures presented in the textbook 
colorful, appealing, and exciting? 
9. Do the pictures in the textbook give adequate 
clues to the subject matter? 
ID. Does the textbook present exciting biographies 
that can be admired and imitated by the adolescent? 
31. Does-the textbook suggest humor of any sort? 0 
Subject Matter of the Textbook Based 
on Occupational Nature and Needs 
1. Does the subject matter of the textbook primarily 
concern the adolescent’s immediate environment 
or community? /  0 
2. Does the textbook indicate the retardate’s 
relationship to his community? /  0 
/ 
3. Does the textbook indicate the community’s 
relationship to its residents? /  0 
4. Is basic knowledge presented in the textbook at a 
minimum degree which would render an understanding 
of United States history? 0 0 
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Text* 
5* Does the textbook indicate the retardate’s 
relationship to his country? 
6. Does the textbook indicate the relationship of 
the United States to its citizens? 
7, Does the textbook indicate the retardate’s 
relationship to his state? 
6. Does the textbook indicate the relationship to 
of the state to its residents? 
9. Does the textbook indicate the responsibilities, 
duties, and rights of a citizen of the United 
States? 
3D. Does the textbook describe the importance of 
voting, the voting procedure, and other re¬ 
lated and pertinent aspects of voting? 
11. Does the textbook provide knowledge, either 
directly or indirectly, that would be useful to 
retardate for marriage and family adjustment? 
12. Does the textbook provide maps which indicate 
various aspects of geography? 
13. Does the textbook provide maps which do not go 
beyond the geographical aspects of land, water, 
size, shape or other basic considerations? 
14. Are occupational skills such as: getting a job, 
making friends, being on time for work, etc., 
discussed directly or indirectly in the text? 
15. Is Europe or other distant places a primary con¬ 
sideration of the textbook? 
the 
_i L 
16. Are self-care skills and personal development either 
directly or indirectly considered in the textbook? / 
17. Is the textbook concerned directly or indirectly 
with educating the retardate to use safety 
precautions? 0 
18. Does the textbook discuss the proper procedure 
to be used in an emergency situation, either 
directly or indirectly? / 0 
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Text* 
19. Is "budgeting or the proper use of money 
considered directly or indirectly in the 0 0 
textbook? 
20. Does the textbook suggest directly or in¬ 
directly the proper ways to use leisure time? /  0 
* 
The key to the checklist consists of the following: Textbook A 
is eross-Country. Textbook B is Our Country^ History, / means yes, 
0 means no. 
CHAPTER IV 
SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
Rationale.—The perusal of the literature on the nature and 
needs of the educable mentally retarded individual suggest that 
methodology, classes and materials are necessary in the education of 
educable mentally retarded pupils. Reading materials, particularly 
textbooks, are a part of this special consideration and should be 
selected in accordance with the nature and needs of the educable 
mentally retarded individual. However, in the area of social studies, 
there are few textbooks which are specifically designed for the 
educable retardate. Therefore, other social studies textbooks are 
substituted; textbooks which are primarily in accordance with the re¬ 
tarded pupil's mental age. The problem that is inherent with this type 
substitution appears to be a lack of consideration for the other needs 
of the child which are as dominant as his mental age in determining the 
child's successful response to reading and meeting the ultimate ob¬ 
jective of his education. 
Evolution of the problem.--As a result of challenging experiences 
while engaged in a field service course at Price High School, the 
writer became aware of the attempts of retarded adolescents to digest 
subject matter which was taken from textbooks that appeared to be 
beyond the nature and needs of the educable mentally retarded adolescent. 
The writer, therefore, deemed that it would be fruitful to do the re¬ 
quired research for the Master's degree by taking as a problem the 
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educable mentally retarded adolescent and attempting to establish 
the extent to which these social studies textbooks meet the nature 
and needs of retarded adolescents. 
Contribution to educational knowledge.—The writer hopes that 
this study will provide a clear understanding of the need for unique 
textbpoks for the educable mentally retarded adolescent and stimulates 
individual concerned with the education of retardates to seek and use 
those textbooks which have been specifically designed for the mentally 
retarded pupil. 
Statement of the problem.—The problem of this study was to as¬ 
certain the extent to which the contents of certain social studies 
textbooks used in classes for educable mentally retarded students meet 
the nature and needs of the educable mentally retarded adolescent. 
Purpose of the study.--The specific purpose of this study was 
to determine the extent to which the readibility level, interest 
content, and subject matter of certain social studies textbooks meet 
the intellectual, social, and occupational nature and needs of the 
educable mentally retarded adolescent. 
The major limitations of the study.--This study was limited in 
that the sources of data were restricted to certain authors in the 
field of Mental Retardation, to the writer's ability to describe, 
analyze, and interpret the nature and needs of retarded students, and 
to the writer's ability to describe, analyze, and interpret the 
contents of the social studies textbooks involved in this study. 
Locale and period of the study.—This study was conducted during 
the latter half of the 1965-66 academic term and the summer of 1966, 
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at Atlanta University, Atlanta, Georgia. 
Method of research.—The Descriptive-Survey Method of research, 
utilizing the specific technique of content analysis was employed in 
this study. 
Definition of terms.--For the sake of clarity and uniformity in 
terminology, the following definitions were proposed: 
1. An educable mentally retarded adolescent is one with an 
IQ between 50 and 75, a mental age between six and ten 
years, and a chronological age between eleven and thirteen. 
The term "educable" indicates that this retardate can be 
taught the social, academic, and vocational skills that 
would enable him to become self-supporting. 
2. Nature is defined by Webster as the essential character 
of a thing, quality, or quantities that makes something 
what it is. 
Description of materials.—The materials which were involved in 
this study were the textbooks: Cross-Country, Hanna and Kohn, Our 
Country's History, Muzzey. 
Criterion of reliability.--The criterion of reliability of the 
data was the degree of objectivity with which the researcher followed 
and interpreted the literature and analyzed and described the contents 
of the textbooks involved in this study. 
Research procedure.--The procedural steps which were used in con¬ 
ducting this research were the following: 
1. The pertinent related literature was reviewed, summarized, 
and presented in the final thesis copy. 
2. The intellectual, social and occupational nature of the 
educable mentally retarded adolescent was gathered and 
interpreted from the literature and presented in the 
thesis. 
3. The intellectual, social, and occupational needs of the 
educable mentally retarded adolescent was gathered and 
interpreted from the literature and presented in the thesis* 
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4. The social studies textbooks involved in this study were 
thoroughly read, and a description of the subject matter, 
interest content, and readability level of each textbook 
was presented in the thesis. 
5. Tables which portray the readibility level of the textbooks 
on the basis of the Dale-Chall Readibility Formula were 
prepared and presented in the thesis. 
6. A checklist, based on the literature describing the nature 
and needs of the educable mentally retarded adolescent; 
in order to determine the adequacy of the textbooks, was 
created and presented in the thesis. 
7. The findings, conclusions, implications, and recommendations 
were formulated and were incorporated in the finished thesis 
copy. 
Summary of related literature.—Studies are sparsely scattered 
throughout the literature which compare the learning ability, reading 
capacity, and motivation of the educable mentally retarded individual 
with those of a normal individual who has the same mental age. In 
addition to these studies the related literature concerned criteria 
for evaluating textbooks, the cirticisms of todays textbooks, and the 
professional's role in the proper selection of textbooks. The fol¬ 
lowing are significant statements which further summarize this current 
survey of related literature: 
1. Merrill found that in arithmetic, reading, and spelling 
that there were no significant differences between the 
overall scores obtained by educable mentally retarded 
children and normal children with the same mental age. 
2. Capabianco found that curricula and educational materials 
based solely on mental age were inadequate. 
3. Harris stated that a teacher should consider positive 
motivation of paramount importance when working in the area 
of reading with the educable mentally retarded. He recom¬ 
mended that books which were previously used by these 
children be avoided and that reading materials be used 
which are both easy enough and interesting to older retarded 
children. 
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4. Price states that the common criticism originating 
from various sources of textbooks being presently used 
are dullness, superficiality, inadequate treatment of 
subject matter, and idealistic concepts. 
5. Appeal, interest, level of difficulty, and realism are 
the criteria that Price recommends for the selection of 
social studies textbooks. 
6. Doboer and Dallman emphasized the factor of interest as 
being significant in the selection of textbooks for 
educable mentally retarded adolescents. 
7. According to Gates, factors which tend to decrease a 
child's interest in a story are adult humor, moralizing, 
and difficulty of subject matter. 
8. Factors which contribute most to interest are liveliness, 
conversation, suitability of materials which are within 
the range of the child's experience, a minimum in 
vocabulary difficulty and meaning, and humor from the 
child's point of view. 
Summary of basic findings.—The significant findings resulting 
from an analysis of the nature and needs of the educable mentally 
retarded adolescent and a description of the social studies textbooks 
are the following: 
The intellectual nature of the educable mentally retarded adolescent 
approximates one-half to three-fourths that of the average adolescent. 
Consequently, retarded adolescents learn less, slower, and on a lower 
intellectual level than do normal adolescents. The specific learning 
problems which result from this limited mental ability involves over¬ 
simplification of concepts, a limited ability in generalization, short 
memory and attention spans, limitation in incidental learning, and 
retarded language development. In addition to this, the educable 
mentally retarded individual will never learn to read beyond the fourth 
or fifth grade level. 
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The intellectual needs of the educable mentally retarded adoles¬ 
cent are such that will enable him to benefit most from his limited 
intellectual capacity. These needs are for materials which have a 
low readibility level (not beyond fourth or fifth grade), concrete 
ideas, little, if any, incidental learning, and whicn contain re¬ 
petitive and systematic presentation of knowledge. 
The social nature of the educable mentally retarded adolescent 
involves values and attitudes like those of his normal counterpart 
and correspond to home and neighborhood. The retarded pupil is in¬ 
terested in many of the same social experiences which interest his 
normal counterpart. However, as a result of environmental influences 
interacting with mental disabilities, many educable retardates have 
been found to have the following characteristics in common: a poor 
self-concept, hyperactive and aggressive tendencies, a low tolerance 
for frustration, and a great need for praise and attention. 
The social needs of the educable mentally retarded adolescent 
were found to be much the same as those of other children. Social 
interest were particularly found to be common among the two groups. 
However, environmental influences established a greater need for 
personal acceptance, character building, and discipline among retarded 
individuals than their normal counterparts. 
The occupational nature of the educable mentally retarded 
adolescent were not found to be dependent upon academic achievement. 
Academic requirements for the employment of the educable mentally 
retarded adolescent were either non-existant or did not exceed the 
regular fourth or fifth grade curriculum. Job success was primarily 
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dependent upon personality and interpersonal relationships rather than 
intelligence. Employment records of the educable mentally retarded 
individual indicated that approximately eighty per cent adjust to 
occupations of an unskilled or semi-skilled nature and partially or 
totally support themselves. Laboring occupations for males and house¬ 
keeping for females were the major types of vocations in which the 
educable mentally retarded individual was found to be most successful. 
The occupational needs of the educable mentally retarded adoles¬ 
cent were found to be all encompassing. Preparation for vocational 
success requires the development of certain basic occupational under¬ 
standings which would provide information on how to get a job etc., the 
development of attitudes and skills which would enable the retardate tp 
interact approximately with others, and a minimum understanding of 
governmental affairs which would render good citizenship and re¬ 
sponsibility. 
The subject matter of Our Country's History was found to have 
abundant information regarding the governmental affairs of city, state, 
and nation. The text was completely factual and realistic and required 
the ability to perceive, comprehend, and generalize relationships. The 
topics discussed in this textbook began with the European background 
of the United States and ended with the challenges of the atomic age. 
Geographical principles were incidentally taught in the text. However, 
pictures, sketches, and tables were abundantly dispersed throughout 
the book. Other features incidental to the central theme of the text¬ 
book were the duplications of the Declaration of Independence and the 
Constitution of the United States. Occupational understandings were 
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implied in the text, in as much as the biographies of various great 
people reflected desirable attitudes and skills for job success. 
The interest content of Our Country's History was not created for 
the purpose of arousing the natural interest of any child but with the 
assumption that the interest of children in history would which be won 
and developed. Those outstanding features of the textbook which would 
be stimulating and interesting to some pupils consisted of the vocabulary 
of the text, the historical events described in the text, the review 
questions and challenges at the end of each chapter, and the sketches 
and photographs throughout the textbook. In regard to those children 
who have limited intellectual capacities, however, the interest content 
of Our Country's Histoty would be seriously decreased since the 
vocabulary content and/or subject matter would present difficulties. 
The readibility level of Our Country's History, as computed by 
the Dale Chall Readibility Formula, was found to be ninth grade. 
The subject matter of Cross-County consisted of family and 
community living, the governmental aspects of city, state, and country, 
and simple geographical understandings. Family and community living 
were the foundations upon which government and geography were based. 
The text was presented in story form, utilizing a child's point of 
view. The experiences in which the family of the text were involved 
exposed them to community, state, or national affairs with which the 
reader could identify and understand his place as a citizen or member 
of a family. Geographical understandings were presented in simple form 
and were incidental to the central theme of the text. Occupational 
understandings were implied in the text, in as much as information re¬ 
garding respect for authority and the appropriate behavior for getting 
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along with others were present in the text. The father in the text¬ 
book was a radio-broadcaster and exposure to his vocation provided 
implications in job success. 
The interest content of Cross-Country was designed for a nine year 
old child with normal intelligence. The major factor which made the 
text more interesting was thet the academic principles of the textbook 
were camoflaged within adventurous short stories. Moreover, the ex¬ 
periences involved in these short stories were typical of normal nine 
year old middle-class children. There were also innumerable human 
activities with which the normal child of nine could identify and 
relate to his environment. Other interesting features of the text 
consisted of colorful pictures which depicted the emotions of the 
characters and the beauty of environments. Action and numor from 
a child's point of view were constant characteristic which were present 
throughout the text. 
The readibility level of Cross-Country, as computed by the Dale 
Chall Readibility Formula, was found to be fourth grade. 
Conclusions.—The analysis and interpretation of the findings 
of this research warrant the following conclusions: 
1. The educable mentally retarded adolescent has an IQ which 
ranges from fifty to seventy-five per cent that of the 
average child. The learning problems which result from 
this handicap are over-simplification of concepts, a 
limited ability in generalization, a short memory and 
attention span, limitation in incidental learning, and a 
retarded language development. Therefore, the educable 
mentally retarded adolescent requires a textbook which has 
readibility level that does not exceed fourth or fifth grade, 
small amounts of incidental learning, and which contain 
repetitive and systematic presentation of knowledge. 
2. fhn* Country's History required a reading capacity of ninth 
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grade; it demanded that its reader have the ability to 
memorize facts and to perceive, comprehend, and generalize 
relationships. 
3. Cross-Country required a reading capacity of fourth grade. 
It contained few subjects which were incidental to the 
central theme of the text, the concepts expressed in the 
text were simple and concrete, and did not require ex¬ 
tensive memory. 
4. There were no major social differences found between the 
educable mentally retarded adolescent and his normal counter¬ 
part. The interest of the normal adolescent was found to be 
the same as those of an educable retardate of the same 
chronological age. 
5. Our Country's History did not contain any special techniques 
for the purpose of arousing the natural or social interest 
of any child. Factual and realistic information was pre¬ 
sented in the text for the purpose of winning and de¬ 
veloping the child's interest in history. 
6. Cross-Country utilized the techniques of camoflaging concepts 
of government and geography within adventurous short stories. 
In addition to this, human experiences, action, and humor 
were utilized, in order to excite and maintain the interest 
of the nine year old child. 
7. The preparation of the educable mentally retarded adolescent 
for vocational success was not found to be dependent upon 
academic achievement. The emphasis for vocational pre¬ 
paration was placed on the development of social skills. 
Therefore, vocational preparation required the development 
of basic occupational understandings, the development of 
attitudes and skills in relationships with peers and 
authority, and the development of citizenship and re¬ 
sponsibility within the individual. 
8. Our Country's History did not involve any direct information 
concerning vocation. However, certain occupational under¬ 
standings were implied in the text in as much as the 
biographies of various great people reflected attitudes and 
skills for job success. 
9. Cross-Country did involve a minimum of occupational concerns, 
in as much as information regarding respect for authority, 
the appropriate behavior for getting along with others, and 
examples of individual vocation were presented in the text. 
Implications.—The findings and conclusions resulting from this 
study indicate the following implications: 
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1. The data suggested that Our Country's History was beyond the 
intellectual, social, and occupational nature and needs of 
the educable mentally retarded adolescent. 
2. Cross-Country appeared to be intellectually comprehensible 
to educable mentally retarded adolescent. However, the 
text was based on the experiences, attitudes, and interest 
of a nine year old child and would, consequently, appear to 
be socially immature for a retarded adolescent or young 
adult. In regard to the occupational requirements, Cross¬ 
country did not satisfactorily meet them. However, the text 
was not void of occupational understandings. 
Recommendations.--The findings, conclusions, and implications 
which resulted from this research warrant the following recommendations: 
1. That additional studies of this nature be conducted with 
numerous other textbooks which are presently being used in 
classes for educable mentally retarded pupils. 
2. That Our Country's History and other textbooks of this 
nature which are predominately historical and factual 
be totally disregarded in the education of educable mentally 
retarded pupils. 
3. That Cross-Country be disregarded for the educable mentally 
retarded student on the basis that this text is socially 
immature and that it does not satisfy the occupational 
nature and needs of educable mentally retarded individuals. 
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